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About this report
Purpose

The purpose of this report is to give the approved provider notice of the outcome of the rating 
assessment and the rating levels for their education and care service (under section 136 of the 
Education and Care Services National Law).

The goals of the report are to provide:

o an assessment of the education and care service against the National Quality Standard (NQS) 

and the National Regulations

o the reasons for rating the service at each level

o support for the ongoing quality improvement of the education and care service

The rating system

The National Regulations prescribe the rating levels within the assessment and rating process 
(regulation 57). The rating levels are:

o Exceeding National Quality Standard

o Meeting National Quality Standard

o Working Towards National Quality Standard

o Significant Improvement Required

Further information on how ratings are determined is available in the Guide to the National Quality 
Framework (Chapter 3: Part 3-Assessment and rating process) available on the ACECQA website at 
www.acecqa.gov.au.

http://acecqa.gov.au/nqf-changes/guide-to-the-national-quality-framework
http://acecqa.gov.au/nqf-changes/guide-to-the-national-quality-framework
http://www.acecqa.gov.au
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Assessment and rating visit details

Type of service

Long Day Care  Outside School Hours Care (OSHC) 

Family Day Care  Preschool/Kindergarten 

Nominated Supervisor Samantha Shortland

Educational Leader Sophie Purcell

Primary Contact
(for assessment & rating) Samantha Shortland

Quality Improvement Plan
Date Received 5 June 2018

Visit/s

Date 18 June 2018

Authorised officers

Name 1 Rona Craig

Name 2

Further information ( i f  appl icable)

Visit details are as follows:

DATE VISITED:   Monday 18 June 2018

TIME VISITED:   9am - 4pm

NUMBER OF CHILDREN:   22
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DATE VISITED:   Tuesday 19 June 2018

TIME VISITED:   8:55am - 12:35pm

NUMBER OF CHILDREN:   29
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Quality Area 1 – Educational program and practice

Standard 1.1 The educational program enhances each child’s learning and development.

1.1.1
Curriculum decision making contributes to each child’s learning and development outcomes in 
relation to their identity, connection with community, wellbeing, confidence as learners and 
effectiveness as communicators.

Met

1.1.2 Each child’s current knowledge, strengths, ideas, culture, abilities and interests are the 
foundation of the program. Met

1.1.3 All aspects of the program, including routines, are organised in ways that maximise 
opportunities for each child’s learning. Met

Demonstration of Exceeding themes for Standard 1.1

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 1.1 is rated Meeting NQS

Evidence for Standard 1.1

Educators use the Principles, Practices and Learning Outcomes from the Early Years Learning 
Framework (EYLF), as well as the service philosophy and learning and development theorists, 
including Piaget and Erikson to guide and inform their curriculum decision making. Observations 
confirmed that each child's learning and development is planned for as part of the assessment 
and planning cycle, and is linked to the relevant learning outcome and curriculum. Children are 
supported to progress towards the outcomes through the provision of a variety of individual and group learning 
experiences inclusive of numeracy and imagination. For example, an educator provided different 
coloured plastic shapes on a light table. She encouraged the children to arrange the shapes to 
make a house, whilst incorporating counting to work out how many shapes were used to 
create the house. Educators supported children's sense of belonging and were observed 
responding to children's individual cues such as, supporting them to choose when they would 
like to go to sleep.  A child in the Baby’s room stood next to an educator who was near the cot 
room.  When asked if she would like to go for a sleep, the child nodded and was assisted in 
getting settled for her sleep.  

Educators gather information to use as the foundation of the program through a variety of 
formats including; enrolment forms, 'All About Me' forms, suggestions from parents, 'mat time' 
meetings and educator observations.  The program is flexible, offering periods of uninterrupted 
play and is based on a range of factors including; children’s interests, strengths, ideas, abilities 
and culture.  For example, scented playdough was set up for an individual child in response to 
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his interest in playing with playdough and exploring smells. This was extended to include the 
addition of other sensory materials such as bark, twigs and honkey nuts in response to interest 
shown by other children. Children in the Toddlers room were observed being able to freely 
participate in experiences of their own choosing.  Two children played in the home corner whilst 
other children played in the dinosaur area using a range of materials to create an environment 
for their dinosaurs to live in.  The program showed that children’s learning and development 
is planned for with a focus on their interests. The service promotes and acknowledges children’s 
individual cultural heritage and includes different cultural ceremonies and/or celebrations as 
part of the program, such as NAIDOC week.

The program, including routines and transitions was organised to maximise each child’s 
involvement and engagement in learning.  Routines and transitions were familiar to the children 
and incorporated learning opportunities such as, name recognition and self-help skills. 
Opportunities for children in the Toddler and Kindy rooms to develop self-help skills and 
independence were encouraged and included tasks such as, self serving food using tongs and 
pouring their own milk.  Children were also observed scraping their left-over food into a bucket 
with little prompting, a child was heard saying 'they were putting food in for the chickens and 
the worms'. A variety of activities were provided and children were observed freely rotating 
between each one and approaching the educators if assistance was required.  It was noted that 
with the rotation of play experiences wait times were reduced.
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Standard 1.2 Educators facilitate and extend each child’s learning and development.

1.2.1 Educators are deliberate, purposeful, and thoughtful in their decisions and actions. Met

1.2.2 Educators respond to children’s ideas and play and extend children’s learning through open-
ended questions, interactions and feedback. Met

1.2.3 Each child's agency is promoted, enabling them to make choices and decisions that influence 
events and their world. Met

Demonstration of Exceeding themes for Standard 1.2

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 1.2 is rated Meeting NQS

Evidence for Standard 1.2

The daily curriculum and children's individual cycles of planning demonstrated educators being 
deliberate, purposeful and thoughtful in their decision making to plan experiences and an 
environment to support each child's learning and development. Educators analysis of children's 
learning demonstrated a sound knowledge of child development to extend on learning 
opportunities through effective planning. The arrangement of the environment reflected the 
curriculum and was purposeful to support children to achieve identified outcomes and engage in 
a variety of learning experiences in a social context. Educators were present and engaged with 
the children at varying levels to support their learning using strategies including, role modelling 
and questioning. An educator was observed sitting alongside a baby pointing to, and naming 
various body parts. The baby sat and watched the educator closely for a while then started to 
point to her own body parts such as her eyes and ears as the educator verbalised the names. As 
part of the weekly curriculum, children are taken for walks to the local supermarket to purchase 
items needed at the service. This is utilised as an opportunity for the development of life skills 
as well as to support the development of numeracy and literacy skills, through reading and 
writing shopping lists, counting how many items to buy as well as introducing children to 
money.

Educators were responsive to children’s ideas and play, and used open ended questions, 
interactions and feedback to scaffold their learning. During the visit the children in the Kindy 
room participated in a cooking experience where they made pretzels. The educator read out and 
pointed to the ingredients whilst asking questions such as, ‘What does yeast do? A child replied, 
‘It picks the food up’. In response to adding honey to the ingredients the educator initiated a 
conversation about where honey comes from and how bees make honey.  Throughout the 
experience the educator posed questions to the children to extend their thinking and encourage 
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them to predict what will happen next. Measurement quantities were explored, the educator 
helped the children to work out how much flour and water was required by asking which colour 
measuring cup is 'half a cup'. The children were then asked to work out how many cups were 
required to make a full cup, concluding that two cups were required.  The children had to wait 
for five minutes after adding the yeast to the wet ingredients and when asked why the children 
replied, ‘We have to wait for the yeast to raise and make it bigger’.  The children all took turns 
mixing in the flour and making their own shape for the pretzel before it was taken through to 
the kitchen to be cooked for afternoon tea.

Educators respected each child's decision making and ability to make decisions and choices that 
influence events in their world. The arrangement of environments, including access to a variety 
of resources and the flexible delivery of the program supported children to make decisions 
about their play, learning and participation in the program. Children in the Kindy and Toddler 
rooms were able to choose to play inside or outside and where observed moving 
independently from one activity to the next. On one occasion a child was seen to be working on 
an activity when it was time to pack away, his incomplete activity was respectfully put to the 
side for him to continue working on it at a later time. Children were provided with opportunities 
to lead their choices during routine times. Babies were provided with the appropriate level of 
support to allow them to self feed and older children were given the choice to rest or participate 
in quiet activities. 
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Standard 1.3 Educators and co-ordinators take a planned and reflective approach to implementing the program 
for each child.

1.3.1 Each child’s learning and development is assessed or evaluated as part of an ongoing cycle of 
observation, analysing learning, documentation, planning, implementation and reflection. Met

1.3.2 Critical reflection on children’s learning and development, both as individuals and in groups, 
drives program planning and implementation. Met

1.3.3 Families are informed about the program and their child's progress. Met

Demonstration of Exceeding themes for Standard 1.3

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 1.3 is rated Meeting NQS

Evidence for Standard 1.3

Educators use an ongoing cycle of planning to assess each child's learning and development as 
part of the curriculum. Educators collect information using a variety of methods including; 
learning stories, anecdotal observations, visual images, parent input and developmental 
checklists. Once this information is collected educators 'question and analyse' the content to 
determine what learning and/or development opportunities are occurring in relation to the 
learning outcomes. An experience to support the identified learning and/or development is then 
planned and added to the curriculum for implementation. Educators then record further 
observations of the implementation, which are reflected upon and reviewed against the learning 
outcomes (LO). If ongoing opportunities are identified to further support the identified learning 
and/or development, further planning is documented and the cycle continues. A sighted cycle of 
planning included an educators observation of a child's use of his developing fine motor skills to 
explore textures in a sensory tub and how the child expressed himself using different facial 
expressions. An analysis of the observation concluded that the child 'is a curious participant in 
his learning and he expresses interest in his environment', this was linked to learning outcome 
4.1. A 'sensory paint bag' experience was planned and implemented four days later. The 
observation of the implementation documented how the child picked up the bag and squished it 
between his fingers and attempted to mouth the bag, whist showing excitement. A reflection of 
this concluded that the child is a curious and enthusiastic participant in his learning who follows 
his interests, sighting a link to LO 4.1. A continuation of this planning was documented through 
a 'edible finger paint' activity, scheduled to occur in three days. 

Critical reflection on children's learning and development, both as individuals and in groups 
drives program planning and implementation. Educators use their professional knowledge to 
critically reflect on individual children's learning and development as part of the documented 
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cycle of planning. Critical reflection of the daily curriculum occurs informally throughout the day 
through discussions between educators. Educators were heard discussing and responding to the 
needs of individual children and planning extensions to the groups spontaneous interests and 
experiences on the curriculum. For example, educators were heard discussing how well a 
sensory play dough experience had worked for a child and how they could continue to extend  
the experience. Educators in each room complete a weekly 'curriculum checklist' from which 
they document curriculum discussion, strategies and inspirational goals. A weekly reflection of 
the overall curriculum is also completed, this includes reflecting on previous week's goal, 
identifying a current goal, strengths and areas for improvement to drive the curriculum.

The daily curriculum is displayed in a 3 week format (previous week, current week and next 
week). The documents clearly outlines an overview of planned and spontaneous experiences 
and a daily analysis of learning. Group learning stories reflecting the curriculum are displayed 
for families and children's individual portfolios are accessible in each room. Copies of individual 
children's learning documentation is also made available to families via email. Educators provide 
formal opportunities for families to discuss their child's progress by way of meetings, emails or 
phone calls and informally when communicating with each family during arrival and departure 
times. 
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Quality Area 1 summary

QA1 Minor Adjustment Notes

QA1 Quality Improvement Plan Notes

QA1 Compliance Notes

For Quality Area 1, is there a significant risk to the health, safety or wellbeing of 
children? No

Does the service educate and care for children who are in the year that is 2 years 
before grade 1 of school? No

Quality Area 1 is rated Meeting NQS
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Quality Area 2 – Children’s health and safety

Standard 2.1 Each child’s health and physical activity is supported and promoted.

2.1.1 Each child’s wellbeing and comfort is provided for, including appropriate opportunities to 
meet each child’s need for sleep, rest and relaxation. Met

2.1.2 Effective illness and injury management and hygiene practices are promoted and 
implemented. Met

2.1.3 Healthy eating and physical activity are promoted and appropriate for each child. Met

Demonstration of Exceeding themes for Standard 2.1

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 2.1 is rated Meeting NQS

Evidence for Standard 2.1

Room leaders were attuned to each child's disposition and their individual needs for sleep, rest and 
relaxation.  Attachments with primary educators were evident by the way babies and toddlers sought out 
educators and explored their environments with confidence in their presence, demonstrating a sense of 
belonging in their environment.  Children's sense of wellbeing was supported through the provision of their 
individual comforters and educator's recognition of signs of tiredness and distress.  For example, a child in the 
Baby’s room was held until he settled and was nearly asleep prior to being placed in a cot.  Each child in both 
the Toddler and Kindy rooms is provided with a stretcher bed and personal linen if they require a sleep. 
 Children who do not sleep are provided with alternative quiet activities.  Educators discussed children's 
individual sleep needs and requests from families in relation to how long a child was to sleep for.  Aesthetically 
inviting spaces in both the indoor and outdoor environments created a balance of passive and active play 
spaces which children were observed accessing independently.  Educator's possessed a thorough 
understanding of safe sleeping guidelines. Information about each baby's sleep, meals and toileting was 
recorded and shared verbally with parents on collection.

The service has effective hygiene practises in place that are promoted and effectively 
implemented across the service.  Hand washing posters are displayed in the bathroom and 
children were observed washing their hands before meals and after craft activities.  Mouthed 
toys were observed being collected and placed in a container for cleaning when the children had 
finished playing with them.  The service refers to 'Staying Healthy: Preventing Infectious 
Diseases in Early Childhood Education and Care Services' (5th Edition)' to guide practices 
around infectious diseases and illness management.  Families are notified of any outbreaks or 
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occurrences of contagious illnesses and/or infectious diseases via email, conversation and a 
notice displayed alongside the 'sign in' area. The service follows the minimum exclusion 
guidelines set out in 'Staying Healthy', a copy of this document was also displayed in the foyer. 
The service tracks illnesses that occur at the service and as a result have identified that hand, 
foot and mouth is most predominant in May however, last year a second outbreak was recorded 
in November.  Medical management plans are displayed for the children who are at risk of 
anaphylaxis or asthma along with information about individual children who have allergies or 
intolerances.  An incident form is completed should a child injure themselves, and parents are 
required to sign the form on their arrival at the service.  Families are notified immediately 
should a child receive a head injury. The service has an adequately stocked first aid kit located 
in the front foyer as well as emergency evacuation bags in each room.

The service provides a four-week rotating seasonal menu.  The menu is displayed on the wall 
near the kitchen with an arrow highlighting which menu is currently being followed.  
Families can provide input into the food being provided and are able to request copies of 
recipes for the meals their child may have enjoyed.  The menu is developed with reference 
to Australian Guidelines including, Start Right, Eat Right and Supporting Nutrition for Australian 
Childcare (SNAC), to ensure all children's nutritional needs are catered for.  Educators sat with 
children during meal times and used this as an opportunity to discuss health and nutrition. were 
observed discussing food the children were eating.  For example, children were heard being 
encouraged by educators to drink their milk as it  will make their bones grow big and strong like 
the dinosaurs.  Children had ready access to their water bottles and during lunch time they 
were able to pour glasses of milk for themselves.  The service uses the 'Animal Fun' program, 
yoga, music and movement as part of the curriculum to support children's physical development 
at all ages and stages. A variety of resources and equipment to support physical development 
was sighted and included; swings, ride on cars, slides and climbing frames. Throughout the visit 
the children were observed accessing the outdoor environment for sustained periods to engage 
in physical play. 



14 | P a g e

Standard 2.2 Each child is protected.

2.2.1 At all times, reasonable precautions and adequate supervision ensure children are protected 
from harm and hazard. Met

2.2.2 Plans to effectively manage incidents and emergencies are developed in consultation with 
relevant authorities, practised and implemented. Met

2.2.3 Management, educators and staff are aware of their roles and responsibilities to identify and 
respond to every child at risk of abuse or neglect. Met

Demonstration of Exceeding themes for Standard 2.2

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 2.2 is rated Meeting NQS

Evidence for Standard 2.2

Policies and procedures guided educators practice in relation to protecting children from harm 
and hazard. This included a supervision policy, which identified educators' expectations and 
supervision needs specific to children of varying ages. Throughout the visit educators were 
observed maintaining adequate supervision and altering their practices in response to children’s 
movements and the environment, in addition to completing regular head counts. Sighted staff 
meeting minutes confirmed that educators and staff regularly discuss specific supervision issues 
and needs of the service. Educators follow documented opening and closing procedures (shift 
tasks) and complete daily and weekly checklists to ensure the environment is safe and free 
from hazards. Risk assessments were sighted for regular excursions and child car restraints are 
used in accordance with recognised guidelines. During the visit an educator took two children to 
the local shops on a regular outing. The educator was heard explaining the rules for walking 
safely across the carpark with the children and was observed checking child restraints had been 
properly secured. 

Plans to effectively manage incidents and emergencies were developed by educators and staff 
through the use of various relevant websites such as, 'Safe Work Australia', 'Occupational 
Health and Safety' and 'Guide to Developing an Emergency Management Plan'. Emergency 
procedures and maps were displayed at each exit of the service. Maintenance checks on the 
emergency equipment are conducted regularly by an external contractor. Documentation 
sighted confirmed the most recent rehearsal had been conducted in May 2018. Previous 
rehearsal documentation sighted showed that  rehearsals are conducted every three months 
and cover a variety of different scenarios such as, lock downs and fire.

The nominated supervisor advised that child protection training is updated annually and it was noted that each 
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educator was aware of their role and responsibilities in relation to child protection. Internal training is 
completed if no external training is available at the time of the update.  All educators are required to read the 
service policy in relation to this matter prior to being able to work with the children.
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Quality Area 2 summary

QA2 Minor Adjustment Notes

QA2 Quality Improvement Plan Notes

QA2 Compliance Notes

For Quality Area 2, is there a significant risk to the health, safety or wellbeing of 
children? No

Quality Area 2 is rated Meeting NQS
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Quality Area 3 – Physical environment

Standard 3.1 The design of the facilities is appropriate for the operation of a service.

3.1.1 Outdoor and indoor spaces, buildings, fixtures and fittings are suitable for their purpose, 
including supporting the access of every child. Met

3.1.2 Premises, furniture and equipment are safe, clean and well maintained. Met

Demonstration of Exceeding themes for Standard 3.1

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 3.1 is rated Meeting NQS

Evidence for Standard 3.1

The service is purpose built and is made up of three play rooms, two large outdoor areas and a large 
front foyer located near the kitchen.  The service has a separate administration area allowing for 
privacy when speaking to parents about confidential matters.  The bathroom is easily accessible to 
the children from the indoor and outdoor areas.  The service is designed to facilitate access by all 
children with no apparent barriers preventing active participation by all children no matter their 
mobility needs.  The outdoor area has large shade structures that provide plenty of shade while also 
allowing for natural light in each of the rooms.  The service is well ventilated and educators were 
noted to keep the doors open during the day when the weather permitted.  Air conditioning and / or 
heating can be used when required.

The premises, furniture and equipment was safe, clean and well maintained. Educators 
complete daily safety checklists to ensure the area is free of hazards and safe for children.  
Processes are in place to ensure any identified  maintenance issues are reported to the nominated 
supervisor, who records these and arranges for the removal or repair of the identified 
issue. Educators were observed completing incidental cleaning throughout the visit to maintain a 
clean environment. Daily and weekly cleaning and task checklists were seen to be consistently 
completed, these included the cleaning of toys and equipment, including bedding. 
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Standard 3.2 The service environment is inclusive, promotes competence and supports exploration and play-
based learning.

3.2.1 Outdoor and indoor spaces are organised and adapted to support every child's participation 
and to engage every child in quality experiences in both built and natural environments. Met

3.2.2 Resources, materials and equipment allow for multiple uses, are sufficient in number, and 
enable every child to engage in play-based learning. Met

3.2.3 The service cares for the environment and supports children to become environmentally 
responsible. Met

Demonstration of Exceeding themes for Standard 3.2

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 3.2 is rated Meeting NQS

Evidence for Standard 3.2

Children were able to participate in a variety of play based activities in both built and natural 
environments.  The children participate in 'mixed aged grouping' in the morning and afternoon and 
were able to initiate their own choice of play and experiences with resources being made available as 
required by the educators.  Resources in the indoor areas were stored on open-shelving, allowing the 
children to freely access them.  The positioning of the equipment and furniture allowed the children 
to move through the play spaces easily, ensuring all children's participation in the program.  Natural 
materials were used throughout the service, including wooden blocks, wooden furniture, bamboo 
baskets and toys.  The Toddler room also had a sand table and children had access to small shovels 
to dig.  A tyre was also utilised in another area and filled with sand to create a dinosaur 
world. Outdoor areas included, a vegetable garden, sand pits, wooden fort and a wooden tee-pee to 
facilitate children's use of senses to explore the natural environment and engage in challenging 
experiences, such as climbing to scaffold their development. 

Resources were sufficient in number and allowed children to explore their uses. Indoor play areas 
were set up in learning areas and were resourced with developmentally appropriate props, toys and 
equipment to support child led play and imagination. These included a mix of commercial, recycled 
and natural resources such as, books, home corner props, art and craft materials, writing tools, 
construction, play dough, trains and cars.  Outdoors included a bike track with ride on bikes, sandpit 
toys, building blocks, plastic cube climbing frames and slides.  Additional resources were stored in 
the shed.  Electronic media, including IPads are used to support children's learning. For example, the 
kindy children have used the IPad to research landmarks in Geraldton.  Equipment was flexible and 
used by the children to allow for a variety of uses; plastic tubes that were being used on the light 
table to build shapes with became light sabres to two boys and two girls decided to hit the tubes 
together and rubbed them together in order to make music.
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The service encourages the children to care for the environment by providing access to recyclable 
materials such as cardboard boxes, plastic containers and paper for craft activities.  Children were 
observed pouring the left-over water from their cups into a container after meals which went 
towards watering different plants.  During meal times a scrap bucket is placed near the table and 
children were observed scraping their plates into the bucket without being prompted. This food was 
taken home by an educator who discussed feeding the scraps to her chickens, with the children the 
next day.  Children in the Kindy room recently planted seeds and documentation sighted showed the 
children discussing what the plants needed to grow, and recording how fast the plants grow by 
measuring them.  Children were encouraged to turn the water off when they were washing their 
hands and lights and air conditioning/heating is only used when required.  Children were able to feed 
the fish in the toddler’s room as well as the birds in the aviary located in the outdoor area.  The 
service also utilises a rainwater tank for watering plants and solar panels have been installed on the 
roof.
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Quality Area 3 summary

QA3 Minor Adjustment Notes

QA3 Quality Improvement Plan Notes

QA3 Compliance Notes

For Quality Area 3, is there a significant risk to the health, safety or wellbeing of 
children? No

Quality Area 3 is rated Meeting NQS
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Quality Area 4 – Staffing arrangements

Standard 4.1 Staffing arrangements enhance children's learning and development.

4.1.1 The organisation of educators across the service supports children's learning and 
development. Met

4.1.2 Every effort is made for children to experience continuity of educators at the service. Met

Demonstration of Exceeding themes for Standard 4.1

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 4.1 is rated Meeting NQS

Evidence for Standard 4.1

Educator to child ratios and qualification requirements were maintained in accordance with 
legislative requirements throughout the visit. A review of rosters and discussion with the 
nominated supervisor confirmed that staffing arrangements are planned to ensure minimum 
requirements are met, including during lunch breaks and educator non-contact time. The 
service employs an ECT and it was noted that the majority of educators hold current, 
recognised first aid, asthma and anaphylaxis qualifications. All qualified educators and the 
educational leader are allocated non contact time to complete curriculum documentation and 
other duties. During this time casual educators are utilised. The organisation of educators 
across the service enabled educators to focus on developing and maintaining meaningful 
relationships with children and implementing the program to support each child’s learning and 
development. Throughout the visit educators were accessible to children at all times, which in 
turn supported the establishment of secure, trusting relationships. The nominated 
supervisor explained, that children are familiar with all educators across the service and this 
supports their learning, wellbeing and sense of belonging. 

Every effort is made to support the continuity of educators and staff at the service. The newest 
educator has been employed since approximately October 2017 and the longest educator has 
been employed for approximately seven years. The majority of educators have been at the 
service for an average of three years.  Educators were heard addressing children and families 
by name and the establishment of trusting relationships between the children and educators 
was evident in the way children sought out and approached educators with confidence. Although 
educators are allocated to a specific room and age group, they are given opportunities to reflect 
on and develop the skills and knowledge needed to work in another room should a vacancy 
arise.  The nominated supervisor ensures rosters are flexible to accommodate a positive work-
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life balance, with consideration given to personal circumstances. Opportunities for casual 
educators to gain permanent employment are made available when a position becomes 
available. This supports the continuity of staff as these educators are fully inducted and familiar 
with the service and families. Incentives such as paid professional development and annual 
bonuses are offered to educators and staff to support retainment. 
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Standard 4.2 Management, educators and staff are collaborative, respectful and ethical.

4.2.1 Management, educators and staff work with mutual respect and collaboratively, and 
challenge and learn from each other, recognising each other's strengths and skills. Met

4.2.2 Professional standards guide practice, interactions and relationships. Met

Demonstration of Exceeding themes for Standard 4.2

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 4.2 is rated Meeting NQS

Evidence for Standard 4.2

Educators and staff demonstrated a high level of collaboration and it was evident that the 
strengths and knowledge of individual educator's is utilised to support other educator's daily 
practice. Qualified educator's were often heard explaining the needs of individual children and 
allocating tasks to other educators to support program delivery. Educator's interests and strengths are 
documented during their recruitment, and also during their annual staff appraisals. The atmosphere within the 
service was positive and working relationships were mutually respectful. Educators informed one another of 
their whereabouts and offered assistance to complete tasks and meet the needs of the children. For 
example,  an educator finished changing a nappy and was in the process of putting the rubbish in the bin 
when another educator approached to help with the child. The child wouldn’t go with the other educator and 
became upset so the educators simply changed roles to meet the needs of the child. Staff meetings are held 
monthly and offer the opportunity for educators to engage in open, honest professional discussion and idea 
sharing.  Educators are able to request additional training to further develop their skills and knowledge.  Any 
training the educators attend, is then shared with the rest of the team to further develop their skills and 
knowledge on the topic.

Professional standards are guided by the service’s induction and a variety of professional 
documents and publications including; the service philosophy, policies and procedures, code of 
conduct, National Quality Standard (NQS), National Law and Regulations and the Early Years 
Learning Framework. All documents are accessible to educators as part of the induction process 
during which educators also receive an employment contract and job description outlining their 
roles and responsibilities.  Educators were observed to view children as confident and involved 
learners and emphasis was given to facilitate opportunities for children to develop their self-help 
skills and independence. Educators have access to professional learning resources and 
professional development opportunities, identified through the service's performance appraisal 
process to further enhance their knowledge and understanding of professional standards to 
guide practice, interactions and relationships.
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Quality Area 4 summary

QA4 Minor Adjustment Notes

QA4 Quality Improvement Plan Notes

QA4 Compliance Notes

For Quality Area 4, is there a significant risk to the health, safety or wellbeing of 
children? No

Quality Area 4 is rated Meeting NQS
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Quality Area 5 – Relationships with children

Standard 5.1 Respectful and equitable relationships are maintained with each child.

5.1.1 Responsive and meaningful interactions build trusting relationships which engage and 
support each child to feel secure, confident and included. Met

5.1.2 The dignity and rights of every child are maintained. Met

Demonstration of Exceeding themes for Standard 5.1

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 5.1 is rated Meeting NQS

Evidence for Standard 5.1

The atmosphere at the service was relaxed and the educators were observed laughing and 
talking with each child.  Educators are guided by the service’s philosophy and educator’s practices 
demonstrated they had established warm and respectful relationships with children and their 
families, who were greeted by name on arrival at the service.  Children have opportunities to engage 
in sustained and meaningful conversations with educators to support the acquisition of new skills. 
For example, a child was playing with playdough and was attempting to roll the playdough out with a 
rolling pin.  The child confidently asked the educator for help to roll it out for him. Instead of 'doing 
it' for the child the educator role modelled how to do it and praised him for his efforts by saying, ‘Yah 
well done on using your big muscles.’  Educators were attuned to the needs and dispositions of each 
child and ensured their needs were catered for. Educators in the babies room sat with children and 
engaged in relaxed one to one interactions, supporting opportunities for attachments. Educators 
were observed responding to children who had become upset by offering cuddles and providing 
personal comforters.  Families child rearing practices and routines were followed by educators which 
in turn supported the children's sense of wellbeing and security. For example, two children who do 
not like sleeping in a cot were provided with mattresses in the main room to lie down on when they 
are ready to have a sleep.

The educators acknowledge and uphold  the 'UN Rights of the Child' which are displayed at the 
service.  Educators were respectful and supported the dignity and rights of all children by supporting 
children to make choices and take on increased levels of independence. A child who did not wish to 
participate in making pretzels was able to play quietly with wooden blocks on the mat with an 
educator whilst the other children made the pretzels.Nappy changes and toileting routines were 
conducted respectfully, with educators taking only one child into the bathroom at any one time. 
Children who were toilet training were sat on the toilet in an unhurried, sensitive manner prior to 
having a new nappy put on. Educators used positive language and gestures when communicating 
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with all children and modified their language accordingly.  A child who did not wish to participate in 
making pretzels was able to play quietly with wooden blocks on the mat with an educator whilst the 
other children made the pretzels.
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Standard 5.2 Each child is supported to build and maintain sensitive and responsive relationships.

5.2.1 Children are supported to collaborate, learn from and help each other. Met

5.2.2 Each child is supported to regulate their own behaviour, respond appropriately to the 
behaviour of others and communicate effectively to resolve conflicts. Met

Demonstration of Exceeding themes for Standard 5.2

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 5.2 is rated Meeting NQS

Evidence for Standard 5.2

The educators created an environment that promoted and encouraged collaborative learning opportunities for 
children.  Children were observed to work collaboratively in their play and educators structured activities to 
help them to learn from and socialise with their peers. For example, two children in the Babies room were 
observed playing parallel to each other in the home corner using two old phones which were located next to 
each other.  Children in the Kindy were supported to develop social skills such as turn taking during a cooking 
experience where the educator facilitated opportunities for all children to mix up the ingredients. On another 
occasion a small group of boys worked together to make cars out of Mobilo and push them around the room, 
while another group of children worked together to finish of jigsaw puzzles in the quiet area. Educators provide 
opportunities for peer scaffolding and leadership. Once a week a child from the Kindy room becomes a 
buddy for a child from the Toddler room and they are taken to the local shops to do a small shop for 
the centre. During a visit to the shop the Kindy child was heard telling her younger peer that she has 
to be careful and look for cars when they are in the car park, and held her hand when they were 
walking around the shop. When they finished shopping the Kindy child showed her peer where to put 
the basket.

Each child is supported to manage their own behaviour and respond appropriately to each 
other.  When reminding children about expected behaviours educators explained potential 
consequences. For example, children were reminded to use their walking feet inside so they 
don’t collide with another child and hurt themselves.  Children were supported to recognise and 
manage their emotions. A child who was feeling sad was able to sit quietly on an educators lap, 
the educator was heard asking the child what was making him feel sad, and what she could do 
to make him feel happy.  Another educator explained he had been sick over the weekend and 
his mum had explained that he still tires easily.  Two children were observed having a 
disagreement over who could draw on the chalk board, resulting in one child throwing a piece of 
chalk at the other child.  An educator stepped in to ask what the problem was and found that 
the first child had become upset when the second child had drawn over her picture.  The 
educator spoke calmly to the children and negotiated how they could work together to enable 
both children to draw pictures without moving into each others space on the board. Both 
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children appeared happy with the outcome.
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Quality Area 5 summary

QA5 Minor Adjustment Notes

QA5 Quality Improvement Plan Notes

QA5 Compliance Notes

For Quality Area 5, is there a significant risk to the health, safety or wellbeing of 
children? No

Quality Area 5 is rated Meeting NQS
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Quality Area 6 – Collaborative partnerships with families and 
communities

Standard 6.1 Respectful relationships with families are developed and maintained and families are supported 
in their parenting role.

6.1.1 Families are supported from enrolment to be involved in the service and contribute to service 
decisions. Met

6.1.2 The expertise, culture, values and beliefs of families are respected and families share in 
decision-making about their child's learning and wellbeing. Met

6.1.3 Current information is available to families about the service and relevant community 
services and resources to support parenting and family wellbeing. Met

Demonstration of Exceeding themes for Standard 6.1

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 6.1 is rated Meeting NQS

Evidence for Standard 6.1

The service has an effective enrolment process in place, from which families are encouraged to 
become involved in the service.  Enrolment enquiries are received via phone, direct visits and the 
service website.  Families are encouraged to visit and become familiar with the service, through 
orientation visits tailored to the needs of each family.  The nominated supervisor advised that 
opportunities are provided for new families to spend time at the service to get to know their child's 
educators and room routines, to assist with the settling in process.  Families are able to take 
advantage of booking their child in for half-days until they become familiar with the educators and 
routines if they wish.  Families are given an enrolment pack which covers medical conditions, 
toileting and sleep patterns as well as a form documenting their child’s interest, these forms can be 
printed in different languages if required. Assistance is available to those families that require help to 
log on to enrol for government rebates.  Families contribute to decisions about the service by way of 
emails, verbally and through feedback forms on the enrolment process.  A parent recently 
commented to the nominated supervisor about a problem with the front gate and the issue was 
rectified the same day.  Families also have the opportunity to provide input into the Quality 
Improvement Plan (QIP) and the service’s policies and procedures by way of emails and verbally.

The expertise of each family is respected and they contribute to decisions about their child’s learning 
and wellbeing whilst they are at the service.  For example, a parent has worked collaboratively 
with the nominated supervisor and room educator to make decisions about her child's attendance 
pattern, including the use of an inclusion support worker to fully support her child into full day 
attendance.  Information about each families culture, beliefs, values and expectations for learning is 
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gathered on the  ‘All About Me’ form, which is completed upon enrolment and when transitioning to a 
new room.  Information provided from families is incorporated into the program, including cultural 
celebrations such as NAIDOC week. The Baby's room also has a map of the world showing where 
each family originated from.  Information is regularly updated by way of regular communication 
between families and educators during arrival and departure, via emails and parent meetings.  A 
Belonging Tree is prominently displayed in each room showing each child with their families.  

Current information about the service is made available to families in a variety of accessible formats 
including; a website, a parent board with relevant information, parent handbook, emails, newsletters 
and verbal communication on a daily basis. Information about community services and resources to 
support parenting and family wellbeing was readily accessible to families. Information and contact 
details for the local 'Child Health and Development Centre', 'Ngala Parenting Support', breastfeeding 
counselling and 'Rhyme Time' were displayed on the community notice board and a variety of 
pamphlets covering a range of topics were also available. 
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Standard 6.2 Collaborative partnerships enhance children's inclusion, learning and wellbeing.

6.2.1 Continuity of learning and transitions for each child are supported by sharing information and 
clarifying responsibilities. Met

6.2.2 Effective partnerships support children's access, inclusion and participation in the program. Met

6.2.3 The service builds relationships and engages with its community. Met

Demonstration of Exceeding themes for Standard 6.2

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 6.2 is rated Meeting NQS

Evidence for Standard 6.2

Children are grouped together each morning and afternoon and as a result parents and children are 
familiar with all educators that work at the service, which supports smooth arrival and departure 
transitions. Educators were observed talking to parents on arrival and departure, sharing relevant 
information. Educators in charge of each room discuss the child’s progress with the parent when 
they feel the child is developmentally ready to commence transitioning to the next room, a 
developmental checklist is used to guide this process. This is a collaborative process between 
educators, parents and the child. Parents are required to consent to their child transitioning to a new 
room and from here are encouraged to attend an orientation session in the new room to meet the 
educators and to learn the new routines.  The child is buddied up with another child in the new room 
who helps to show them the routines and where to find everything.  This process can take as long as 
the child needs and if a child is not ready to transition they are able to stay longer in their current 
room.  The service has worked in consultation with local school teachers to determine the 'desired 
skills and expectations' for children transitioning to school, these are incorporated into a school 
readiness program within the Kindy room.  Parents of children in the Babies and Toddler rooms have 
access to communication booklets which include information about their child's sleep, bottles, meals 
and nappy changes as well as any general information to be shared. 

The service currently accesses inclusion support to assist the inclusion of children with additional 
needs to fully participate in the program.  The referral process is a collaborative process with families 
and includes information sharing to support families to obtain the appropriate level of  assistance by 
accessing medical and / or therapy services. In the event of a diagnosis being made the service will 
apply for inclusion support through their provider. A Strategic Inclusion Plan, developed by the 
inclusion provider was sighted and demonstrated how the service works collaboratively with other 
agencies to support each child's participation in the program.  Speech Therapists, Occupational 
Therapists and Child Psychologists attend at the service to work with specific children and the 
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information they provide is incorporated into the program to help all children as well as assisting 
with the positive inclusion of the child with additional needs.  The service works with  families and 
 implement strategies they use at home to provide consistency for the children. 

The service builds relationships with members of the local community including; the Police 
Department, Dentist, Ambulance service, Fire Department and a local snake catcher. An Aboriginal 
Liaison Officer provided assistance to the service when they were implementing one form of the 
Aboriginal language for the children to learn.  The Officer was able to speak to any parent who may 
have had concerns and explain the benefits of the children learning a new language. regular 
outings within the local community are included in the program to enhance children's sense of 
belonging to their local community. These include visits to the local shop to complete shopping for 
the service and an excursion to  Greenough Wildlife Park where the children learnt about the native 
animals and how to feed and look after them. 



34 | P a g e

Quality Area 6 summary

QA6 Minor Adjustment Notes

QA6 Quality Improvement Plan Notes

QA6 Compliance Notes

For Quality Area 6, is there a significant risk to the health, safety or wellbeing of 
children? No

Quality Area 6 is rated Meeting NQS
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Quality Area 7 – Governance and leadership

Standard 7.1 Governance supports the operation of a quality service.

7.1.1 A statement of philosophy guides all aspects of the service's operations Met

7.1.2 Systems are in place to manage risk and enable the effective management and operation of 
a quality service. Met

7.1.3 Roles and responsibilities are clearly defined, and understood, and support effective decision 
making and operation of the service. Met

Demonstration of Exceeding themes for Standard 7.1

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 7.1 is rated Meeting NQS

Evidence for Standard 7.1

The service philosophy was developed in consultation with the families and educators, and has been 
recently reviewed.  The philosophy is displayed in the foyer and in each room.  Documentation of 
staff meetings showed that educators discussed their own personal philosophies and integrated 
these into the service philosophy.  Staff meetings provide ongoing opportunities for educators to 
discuss how their practices align with the philosophy and to ensure all educators are fully aware of, 
and guided by the philosophy. The current philosophy includes specific statements such as “We are 
inclusive, valuing each child as a unique individual.”  This statement was evident in practice during 
the visit with all educators observed engaging with all children in a respectful manner and valuing 
children's voices.

The nominated supervisor is responsible for the day-to-day operations of the service and there a 
effective administration systems in place to support this. On commencement at the 
service educators are required to sign the service’s confidentiality agreement,  this is also discussed 
on a regular basis during staff meetings.  Records are securely stored in lockable filing cabinets and 
through discussion with the nominated supervisor it was evident that record keeping and archiving is 
in accordance with legislative requirements. Prescribed information such as the 'service approval 
certificate' and the 'responsible person on duty' were prominently displayed.  Procedures are in place 
to ensure that the Regulatory Authority is notified of any notifiable incident, complaint or other 
matter within the required timeframes.  Policies and procedures are reviewed annually or as required 
and are accessible to families and staff.  The service has a complaints procedure in place where once 
a complaint has been received either verbally and or in writing, the nominated supervisor assesses 
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the content and determines the course of action in accordance with the policy.  

All educators at the service have accepted their respective role/s and responsibilities in writing. Each 
educator completes a comprehensive staff induction, which is guided by a checklist covering all 
aspects of  procedural and operational areas specific to their role. All educators and staff have access 
to guiding documents and demonstrated an understanding of these through their curriculum and 
practices.  The nominated supervisor has been at the service for approximately six years and the 
majority of the other educators have been at the service for approximately three years.  This means 
each educator is fully conversant with their roles and responsibilities as they are updated annually if 
required.  Those that are new to the service are mentored by a permanent educator to ensure they 
are fully conversant with their roles and responsibilities.  Each room has a daily checklist which 
outlines the duties to be completed at the start and end of each day.  
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Standard 7.2 Effective leadership builds and promotes a positive organisational culture and professional 
learning community.

7.2.1 There is an effective self-assessment and quality improvement process in place. Met

7.2.2 The educational leader is supported and leads the development and implementation of the 
educational program and assessment and planning cycle. Met

7.2.3 Educators, co-ordinators and staff members' performance is regularly evaluated and 
individual plans are in place to support learning and development. Met

Demonstration of Exceeding themes for Standard 7.2

Practice is embedded in service operations No

Practice is informed by critical reflection No

Practice is shaped by meaningful engagement with families and/or the community No

Standard 7.2 is rated Meeting NQS

Evidence for Standard 7.2

The service has a Quality Improvement Plan (QIP) that was developed by the nominated 
supervisor in collaboration with the educators.  Areas of the QIP are discussed during staff 
meetings which are conducted on a monthly basis.  These areas are also displayed for the 
families, on the parent board, in order to provide feedback if they wish to do so.  The nominated 
supervisor advised the QIP reflects the practice of the service, and highlights the areas that 
require additional attention.  For example, the nominated supervisor recently identified that 
educators are unsure how to identify the different holistic approaches they use in everyday 
practice.  This is highlighted in the QIP with brain storming sessions conducted during staff 
meetings and training organisations contacted to access further training.

The educational leader advised she is supported by the nominated supervisor in her role in a 
number of ways including, being allocated half an hour per educator each week of non-contact 
time in order to complete both her programming duties and provide support and mentoring to 
the other educators around the cycle of planning and reflection.  The allocation of time is also 
extended if she needs to provide more in-depth assistance to educators, in consultation with the 
nominated supervisor, when completing their observations and programming tasks.  The 
educational leader is currently studying her Bachelor of Early Childhood Education and a bonus 
is offered on the completion of each unit.  In her mentoring role, the educational leader ensures 
that each educator is completing their documentation correctly and if required support is 
provided in this area. Discussions and any issues that are identified are noted on an 'educational 
leader discussion' document which includes an area for reflection and follow up.  Educators can 
approach the educational leader at any time to request assistance or clarification.

Each educator completes a staff appraisal annually.  The educators initially complete a self appraisal which 
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aligns with their job description, from which they identify any further training they would like to undertake.  
Once they have completed their part, they meet with the nominated supervisor to review the appraisal and 
together they develop timeframes for any training and goals to be completed by. On commencement at the 
service, each educator is placed on a three-month probation and at the conclusion they meet with the 
nominated supervisor to discuss their ongoing goals and further training they may wish to participate in.  Their 
staff appraisal process is then completed annually in line with the other educators.  The nominated 
supervisor meets informally on a regular basis with each educator to ensure they are meeting the goals that 
were set in their appraisal form. 
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Quality Area 7 summary

QA7 Minor Adjustment Notes

QA7 Quality Improvement Plan Notes

QA7 Compliance Notes

For Quality Area 7, is there a significant risk to the health, safety or wellbeing of 
children? No

Quality Area 7 is rated Meeting NQS
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Assessment and rating summary

   Quality Area 1 is rated Meeting NQS

   Quality Area 2 is rated Meeting NQS

   Quality Area 3 is rated Meeting NQS

   Quality Area 4 is rated Meeting NQS

   Quality Area 5 is rated Meeting NQS

   Quality Area 6 is rated Meeting NQS

   Quality Area 7 is rated Meeting NQS

  Overall rating Meeting NQS
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Summary comments

Your service is acknowledged for its commitment to continuous improvement and for striving to achieve quality outcomes for 
children.  

This demonstrates the commitment to quality by your educators and staff.  It is recommended that your service continues to 
reflect on current practice to maintain and improve on the quality outcomes evident during this assessment and rating process.

   Minor adjustment notes summary

   Quality Area 1

   Quality Area 2

   Quality Area 3

   Quality Area 4

   Quality Area 5

   Quality Area 6

   Quality Area 7

   Quality improvement plan notes summary

   Quality Area 1

   Quality Area 2

   Quality Area 3

   Quality Area 4

   Quality Area 5

   Quality Area 6

   Quality Area 7
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   Compliance notes summary

   Quality Area 1

   Quality Area 2

   Quality Area 3

   Quality Area 4

   Quality Area 5

   Quality Area 6

   Quality Area 7


